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Abstract. Recent declines in student ethics and learning diligence indicate deeper systemic challenges within the 

contemporary educational ecosystem. This situation prompts critical inquiry into the respective contributions of 

school governance, teacher practices, and familial environments in shaping student’s learning orientations. This 

study seeks to identify the principal determinants of learning diligence from the perspectives of teachers, parents, 

and students, employing a qualitative exploratory–interpretive design. Data were elicited through narrative stimuli 

intended to provoke reflective and affectively grounded responses, which were subsequently examined using 

inductive–thematic analysis. The findings demonstrate that structural weaknesses within school systems, 

particularly ambiguous policy direction, inconsistent institutional regulations, and ineffective evaluative 

mechanisms—constitute dominant factors undermining student’s motivation and academic discipline. Parental 

influences also play a substantive role; insufficient parental engagement and inadequate developmental guidance 

contribute to weakened responsibility and diminished learner commitment. Some students report withdrawing 

from academic engagement due to unclear expectations and the absence of supportive school conditions. 

Moreover, perceptions of automatic grade promotion and guaranteed graduation exacerbate motivational decline. 

Collectively, these findings indicate that learning diligence emerges from a complex interplay between 

institutional structures, pedagogical practices, family dynamics, and student’s psychosocial conditions. 

Addressing these issues thus requires coordinated, systemic, and multi-stakeholder intervention. 
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1. INTRODUCTION 

The current state of education in Indonesia is marked by significant disruptions 

concerning student behavior in schools. A considerable number of students exhibit 

disrespectful attitudes toward educators, reflecting a deterioration of basic ethical values within 

teacher–student relationships. Such behavior not only hinders the learning process but also 

fosters the perception that educators serve merely as institutional formalities (Saks et al., 2025). 

Student’s indifference toward teachers further diminishes their appreciation of the educator’s 

role as a guide in both character formation and intellectual development. When students regard 

schooling as a mere ritual, the quality of learning declines sharply, making the goals of 

character education increasingly difficult to achieve. Conversely, the professional ethics of 

teachers also require reinforcement to ensure that their pedagogical authority remains respected 

(Menter & Assunção Flores, 2021). Research on teacher ethics indicates that the enhancement 

of teacher professionalism and moral values is essential for cultivating student discipline 

(Alonso-Tapia & Ruiz-Díaz, 2022). Therefore, issues of ethics and respect within schools 

cannot be separated from the moral quality of educators. This condition underscores the 
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importance of research that examines student’s learning commitment through the lens of 

regulatory systems, teachers, and parents. 

One of the underlying triggers of this problem is the growing perception among students 

that the presence of educators is not fundamentally important. In this context, many students 

regard teachers merely as time-fillers or routine formalities devoid of substantive meaning. 

Such perceptions progressively erode student’s sense of responsibility and motivation to learn, 

as they feel they are not being genuinely guided. This view is detrimental because it diminishes 

the legitimacy of educator’s authority, which is inherently responsible for instilling moral and 

intellectual values. The absence of respect toward teachers can also weaken the participatory 

climate of the classroom, thereby reducing student’s active engagement (Hui & Tsang, 2012; 

Setyawati et al., 2018). Social theory posits that the legitimacy of educational authority forms 

the foundation of healthy and productive pedagogical interactions (Firmansyah & Saepuloh, 

2022). When students fail to acknowledge the authority of teachers, the ideal structure of 

learning inevitably collapses. This condition thus necessitates critical inquiry into how student 

perceptions are shaped within the framework of modern schooling. 

However, the root of the problem does not lie solely in external regulations, teachers as 

the primary agents of instruction, may also constitute part of the issue. Insufficient preparation 

in delivering instructional content, weak classroom management, or inconsistency in enforcing 

rules can diminish teacher’s authority in the eyes of students (Zickafoose et al., 2024). Research 

by (Putri et al., 2025) demonstrates that teacher discipline and motivation are positively 

correlated with student’s academic achievement, indicating that teacher professionalism is 

essential for fostering a healthy learning climate. Low teacher discipline or the absence of clear 

expectations communicated by educators can undermine instructional effectiveness and reduce 

student’s learning enthusiasm. Moreover, the development of teacher ethics as moral figures 

can strengthen value-based solidarity among students (Kruse, 2021). Therefore, an analysis of 

student’s learning commitment cannot be limited to the perspective of policy alone but must 

also encompass the pedagogical competence and ethical quality of educators. 

Beyond the roles of teachers and the school system, family factors also contribute 

significantly to student’s awareness and commitment to learning. Parents who are preoccupied 

with work and insufficiently involved in their children’s development often delegate the full 

moral and academic responsibility to the school. Yet, parenting theory indicates that parental 

involvement in a child’s education strongly influences the child’s motivation, sense of 

responsibility, and learning discipline (El Nokali et al., 2010; Moè et al., 2018; Ryan & Deci, 

2020; Zurriyati & Mudjiran, 2021). The absence of parental engagement in the educational 
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process can foster passive attitudes and indifference toward schooling. Research further 

demonstrates that parental presence and emotional as well as academic support substantially 

contribute to student’s seriousness in learning (Zimmer-Gembeck et al., 2023). Thus, the role 

of parents cannot be overlooked when examining the underlying factors shaping student’s 

learning commitment. 

A striking duality has emerged in today’s school environment: students feel “secure” due 

to the perceived guarantee of graduation, while teachers appear less active in lesson preparation 

and classroom management. This combination creates a stagnant educational atmosphere in 

which genuine learning commitment struggles to develop. To address this issue, it is essential 

for the present study to employ methods that enable deep and reflective information gathering. 

Therefore, data collection techniques incorporating narrative–diction prompts that evoke 

emotional responses from informants were selected to elicit sincere expressions of awareness 

unbounded by formal constraints. This approach allows respondents (teachers, students, and 

parents) to critique the educational system from an authentic standpoint rather than merely 

providing structured answers. The study is expected to offer a holistic depiction of how 

regulations, educator practices, and family dynamics collectively shape student’s learning 

commitment in the context of contemporary education.  

 

2. THEORETICAL REVIEW 

Education, in essence, is a systematic process aimed at developing the cognitive, 

affective, and psychomotor potentials of learners. Thus, its success depends not only on the 

curriculum but also on the dynamic interaction among the various components involved within 

it. From the perspective of modern educational policy, schools are not merely institutions for 

delivering content but social environments that shape learner’s character, discipline, and 

motivation. The conception of education as a social system emphasizes that learning processes 

reach optimal effectiveness when the factors of school, teachers, students, families, and policy 

operate in harmony and mutually reinforce one another (Alonso-Tapia & Ruiz-Díaz, 2022; 

Taub et al., 2021; Wang et al., 2020). 

There are three internal components that play a direct role within the structure of 

education: teachers, students, and the school system. Teachers function as facilitators of 

learning, managers of the classroom environment, and models of professional behavior. 

Therefore, the quality of teacher professionalism critically shapes the extent of student 

engagement. Theories of teacher professionalism posit that pedagogical competence, 

consistency in classroom management, and the ability to build positive relationships are 
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principal determinants of student’s academic engagement (Gore et al., 2017; Siahaya, 2024). 

The school system, encompassing its climate, regulations, and disciplinary policies also 

influences how students interpret authority, responsibility, and learning norms. Contemporary 

studies on school climate indicate that consistent and transparent rules enhance student 

discipline and intrinsic motivation (Benbenishty et al., 2016; Vanblaere & Devos, 2016; 

Wahyuni et al., 2022). Meanwhile, students as subjects of learning are influenced by their 

motivation, perceptions, and emotional stability, which reflect the internalization of learning 

values. These internal components operate simultaneously, collectively determining the 

direction of success or failure in the educational process. 

Motivational frameworks such as Self-Determination Theory (SDT) provide a theoretical 

explanation of how learning commitment is shaped through the fulfillment of the psychological 

needs for autonomy, competence, and relatedness. When schools or teachers fail to provide 

space for autonomy or to offer clear structure, student’s intrinsic motivation declines, leading 

to passive learning behaviors (Ryan & Deci, 2020, 2022). In the context of this study, student’s 

perceptions that the school does not impose consequences for violations or lack of seriousness 

in learning may diminish their perceived competence and sense of responsibility, thereby 

reducing motivation. Furthermore, students who transfer with existing personal issues may 

trigger a contagion effect, wherein negative behaviors spread to peers within the classroom. 

Research on peer influence demonstrates that the behavior of a single student can shape the 

academic norms of the group, particularly when there is no active control from teachers or the 

school (Fudolin & Dioso, 2025; Peng & Zeng, 2025). Thus, motivational theories and peer-

influence dynamics provide an analytical foundation for understanding the collective decline 

in student’s learning commitment. 

Furthermore, school climate theory asserts that the emotional, structural, and social 

atmosphere of a school directly influences student’s academic engagement. Schools with clear 

regulations, emotional support from teachers, and consistent disciplinary policies tend to foster 

higher levels of learning motivation (Wang et al., 2020). Conversely, policy changes that 

reduce academic sanctions without accompanying support mechanisms may create normative 

ambiguity and weaken social control. The removal of behavioral boundaries often leads 

students to feel secure in their lack of seriousness, thereby altering classroom interaction 

patterns and affecting collective learning dynamics. School management theory emphasizes 

the need for a balance between restorative approaches and structured discipline to ensure that 

the school’s educational role remains optimal (Chatzipanagiotou & Katsarou, 2023; Wang et 
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al., 2018). Thus, the role of the school system constitutes a crucial factor that cannot be 

separated from the phenomena identified in this study. 

On the other hand, the family plays a fundamental role in shaping student’s learning 

character. Educational ecology theory positions the family as the primary microsystem that 

first determines a child’s self-regulation, ethics, and motivation (Bronfenbrenner’s Ecological 

Systems Theory, n.d.; El Zaatari & Maalouf, 2022). Parental support that is both emotionally 

and structurally involved has been shown to increase student’s intrinsic motivation and 

discipline. Conversely, low levels of parental involvement can undermine a child’s emotional 

stability and behavioral consistency at school. Several previous studies indicate that school–

parent collaboration enhances discipline, learning meaningfulness, and student’s sense of 

academic responsibility (Winanjar Rahayu et al., 2023). Therefore, the family dimension 

becomes an integral component in explaining the phenomenon of declining learning 

commitment. 

 

3. RESEARCH METHODS 

This study employs a qualitative approach with an exploratory–interpretive design aimed 

at deeply investigating the psychological, social, and pedagogical dynamics that influence 

student’s learning commitment. The selection of participants was conducted through purposive 

sampling, in which respondents were intentionally chosen based on specific characteristics 

relevant to the phenomenon under investigation—namely, students who have experienced a 

decline in learning motivation and previously encountered personality-related challenges. The 

primary instrument in this study is an educational-diction stimulus, consisting of a series of 

reflective statements designed to naturally elicit emotional, cognitive, and moral responses 

without the constraints of a structured interview format or conventional questionnaire. These 

diction-based prompts were delivered within a deep-talk context, allowing respondents to 

articulate their awareness, experiences, and personal interpretations rather than responding out 

of formal research expectations. 

The research procedure began with the development of reflective diction derived from 

contemporary educational phenomena, followed by the direct delivery of these prompts to 

respondents within a deep, semi structured conversational context that remained free yet 

purposefully guided. All responses were documented in the form of narrative transcripts and 

subsequently analyzed using thematic analysis, which involves data coding, meaning 

categorization, pattern identification, and the extraction of core themes related to student’s 

learning commitment, individual personality influences, peer-group dynamics, and the 
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implications of school policies. Data validity was maintained through triangulation by 

reflection and peer debriefing with fellow educators to ensure that the researcher’s 

interpretations remained objective. The results of the analysis were then synthesized into a 

meaning-making model that illustrates the interrelationships among individual factors, social 

interaction patterns within the classroom, and the prevailing educational regulatory context.  

 

4. RESULTS AND DISCUSSION 

Contemporary education faces complex dynamics that require all components to play an 

active role in creating a conducive learning environment oriented toward character 

development. Numerous studies assert that the quality of education is largely determined by 

the synergistic management of interactions among teachers, students, parents, and the school 

system (Inan et al., 2024; Wayan Darna et al., 2023). The preliminary findings of this study 

indicate that when one component weakens, the entire system tends to lose direction, resulting 

in learning activities that function merely at an administrative level. This phenomenon aligns 

with the report by (Lessy et al., 2024), which emphasizes that the degradation of student’s 

learning ethics increases when institutional guidance is unclear and educational regulations fail 

to support character development. In the field context, both teachers and students exhibit 

tendencies to operate without strong learning goals, causing instructional activities to be 

reduced to routine fulfillment. The absence of a coherent vision directly contributes to low 

student commitment to the learning process. Consequently, the educational system appears 

unstable and becomes less capable of regulating student behavior. Thus, education requires a 

more structured orientation so that each component can effectively fulfill its role. 

The perspectives of teachers as one of the key informant groups reveal the presence of 

fundamental structural issues within the school education system. Teachers reported that the 

weakening of educational policy direction has created uncertainty in curriculum 

implementation and in managing student behavior in the classroom. An issue also highlighted 

by (Li et al., 2022) in his study on policy disorientation in schools. They further noted that 

increasingly lenient regulations, particularly those related to disciplinary measures, have 

reduced student’s exposure to positive pressure necessary for cultivating learning ethics. 

Teachers no longer possess sufficient space to enforce firm corrective actions, resulting in a 

significant decline in their authority. This condition aligns with the findings of (Tria Ananda 

et al., 2023), which emphasize that teacher assertiveness is a critical variable in shaping student 

discipline. In practice, although teachers strive to maintain instructional quality, regulatory 

limitations have progressively weakened their ability to exercise control. The misalignment 
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between the demands of character education and the rules that restrict teacher’s corrective roles 

produces contradictions that are difficult to avoid. Consequently, teachers perceive that the 

primary cause of student’s declining learning commitment does not solely stem from individual 

student factors, but rather represents the cumulative effect of a weakened educational control 

system. 

From the parent’s perspective, education is understood as a shared process that cannot be 

delegated solely to schools but must actively involve the family. They emphasize that 

habituation within the home serves as the primary foundation for shaping children’s character 

and learning motivation, a view supported by (Yuliani et al., 2024), whose research 

demonstrates that parenting practices significantly influence student’s academic responsibility. 

Parents acknowledge that work routines and limited supervision have contributed to their 

children’s lack of self-regulation in learning. This reinforces the conclusion of (Lunkenheimer 

et al., 2023; Yeung & Chen, 2023), which found that low parental involvement results in 

passive student behavior and diminished initiative. Informants also noted that children today 

tend to be more attached to peers and individual activities than to communication with their 

families. Insufficient emotional attention leads students to seek alternative sources of comfort, 

thereby weakening academic discipline. This condition is further exacerbated by minimal 

family communication, causing students to develop the perception that education is not a 

primary priority. Parents thus believe that collaboration between schools and families must be 

strengthened so that supervision and guidance can operate in tandem. 

On the student side, several of them confirmed that family-related factors play a 

substantial role in shaping their attitudes toward learning. They acknowledged that limited 

parental attention prevents them from developing the internal drive to engage seriously in 

academic activities, a condition that aligns with the findings of (Wahyuni et al., 2022) regarding 

the relationship between family support and learning motivation. Students also reported that at 

home they are often left to manage their own activities, resulting in a form of independence 

that is not a directed, positive autonomy, but rather a tendency to avoid rules. This pattern is 

then carried over into the school environment, affecting their level of diligence in participating 

in the learning process. In addition, insufficient parental involvement leads students to feel that 

they do not have a supervisory figure monitoring their academic achievement, causing both 

success and failure at school to be perceived as matters that do not require accountability. Thus, 

their experiences reinforce the argument that emotional support and parental supervision have 

a tangible impact on student’s seriousness in learning, a finding consistent with 

Bronfenbrenner’s ecological theory, which positions the family as the most influential 
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microsystem in shaping learners’ academic behavior (Moè et al., 2018; Taub et al., 2021; 

Zimmer-Gembeck et al., 2023). 

Another group of students offered a different perspective, stating that the school system 

itself is insufficient in fostering learning motivation. They argued that the learning environment 

does not provide adequate stimulation, either in terms of facilities or in cultivating a collective 

enthusiasm for learning among peers. This view aligns with the report of (Huang, n.d.; Siahaya, 

2024; Wahyuni et al., 2022), which found that an unconducive school environment 

significantly reduces student’s academic engagement. The informants also emphasized that 

guaranteed graduation makes students feel that there are no clear consequences tied to their 

learning outcomes. Some students mentioned that teachers do not always display enthusiasm 

in teaching, resulting in the absence of an inspiring figure in the learning process. The school’s 

inability to provide a challenging evaluation system further contributes to a monotonous and 

less meaningful learning experience. Ultimately, this lack of supportive school conditions 

becomes one of the root causes of student’s low academic diligence. 

Overall, the findings of this study indicate that the decline in student’s learning diligence 

is not a singular phenomenon but rather the result of interactions among school-level factors, 

educational regulations, family conditions, and student’s psychological dynamics. This 

conclusion aligns with the multi-level analysis model proposed by (Vitoria et al., 2024), which 

asserts that learning motivation is shaped by a combination of structural, interpersonal, and 

intrapersonal influences. A critical examination of the field data shows that an overly 

administrative education system leaves teachers, students, and parents without a strong moral 

and academic framework. Moreover, the existence of automatic graduation policies sends 

misleading signals to students that academic performance is not a priority. When this situation 

intersects with diminished parental supervision and inadequate school facilities, a passive cycle 

emerges that further weakens learning motivation. Therefore, enhancing student’s academic 

diligence cannot be achieved by improving a single component, it requires comprehensive and 

systemic reform. These findings offer both theoretical and empirical grounding that educational 

reforms must involve all stakeholders in a more strategic and sustainable manner.  

 

5. CONCLUSION 

This study aims to understand the causes of declining student ethics and learning 

diligence from the perspectives of teachers, parents, and students. The findings reveal that 

unclear school policy directions strongly influence student’s behavior and motivation to learn. 

Teachers feel that their ability to act is limited due to regulations that restrict the 
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implementation of firm corrective measures. Parents also play a substantial role, as insufficient 

supervision and attention contribute to the development of undisciplined student behavior. 

From the student’s perspective, there is a growing tendency to withdraw, stemming from 

feelings of being unnoticed and unbound by clear rules. A learning environment that lacks 

adequate support, coupled with the perception that graduation can be achieved without 

significant effort, further exacerbates the decline in motivation. Overall, these interconnected 

factors highlight the need for stronger synergy among schools, teachers, parents, and students 

to restore student’s learning diligence comprehensively. 
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